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CHAPTER I
THE NATURE AND USE OF THE CASE STUDY

Definition.

The case study may be de- ·

fined as a scientific approach to collecting,
synthesizing, and analysing pertinent data that
may affect the behavior of an individual~
Strang defines the case study as follows:
The case study may be defined as a narrative account of
all the factors in an individual's
life history which may lead to
fruitful hypothesis regarding the
nature and course of his difficulties
or which may throw light upon
specific behavior or personality
development. Briefly, it is an
instrument f~r measuring personality
development.
The case study must be interpreted by
trained people because the study is a collection of
observations, tests, and interviews.
~

of the Case Study in . Initiating !

Guidance Program.

If a pupil's needs are of major

importance in determining individual action and
educational procedure in a guidance program, an
Ruth Strang, Counselin~ Techniques in
College and Secondary School, ( ew York: Harper and
Brothers;-T937), p. 32.
1

attempt should be made to describe the meaning .
First of all, a pupil is motivated by a different
combination of desires, influenced by various
appeals, and aff P.cted by diverse satisfactions .
In order to guide and stimulate an individual
child , it is important to know his world and to
study him in relation to it .

Classification of

basic needs are as follows:
Needs have been grouped together
into three main classes:
l . Physical and physiological
needs, including the motivations of
thirst , hunger , physical discomfort ,
special physiological conditions,
and sexual desire .
2 . Social needs leading an individual to establish his status with a
group; to get along with others; to win
attention , sympathy and approval , and
avoid criticism; to be of service and
cooperate with others .
3 . Needs related to personal
development , including the need to
achieve and succeed , to acquire
property, to master a situation, to
become increasingly self-directive ,
to conserve and defend or ra~se status ,
and to formulate life goals .
Guidance is necessary in helping all
children to .grow away from those patterns which
characterize infancy and toward those patterns which
characterize responsible , adjusted adulthood .

2 Henry A. Murray , et al ., Explorations in
Personalfil, a Clinical and Experimental Study by the
Workers at the Harvard Psychological Clinic , (New
York: Oxford University Press , 1938} , pp . 54-55.

CHAPTER II
SOURCE AND DATA OF PROBLEM

Types of Information.

Guidance in the

elementary school is tied up with a philosophy of
education which holds that a child must be understood before he can be taught .

As a child progresses

through the elementary school , the need for guidance
continues .

The instructor teaches as far as he is

prepared in different subject matter fields .

When-

ever desirable and necessary , the teacher brings in
other resources of the school and of the community .
The teacher uses the assistance of a psychologist
for special learning problems , a psychiatrist for
serious emotional difficulties, a visiting teacher
for the investigation of the case that cannot be
solved without extensive home cooperation, and a
doctor and a nurse to deal with health problems .
These specialists provide the teacher with technical
inf'ormation about the child and work with him on a
certain case , thus providing for valuable in-service
education of the teacher while contributing to the
adjustment of individuals.
The teacher has innumerable daily opportunities for studying a pupil and doing what

that study shows to be desirable and necessary.

An example of this is that of a child below
average in abstract verbal ability and a nonreader.

The teacher can make available to the pupil

other avenues of learning besides books.

The

teacher can take a group of pupils to museums in
the vicinity, show them newsreels, tune in on the
radio at appropriate times, invite guest speakers
who answer many of the children's questions, and
can use a wealth of pictorial newspapers and
magazines.

Through these avenues they can gain

first-hand experience which may help them to understand the problems studied and may help in their
oral reading discussion.
Thus, daily, the teacher is concerned with
understanding the pupils and adapting the curriculum
and methods of instruction to pupils' needs.

Daily,

the teacher should recognize situations in which
pupils, through guidance, may learn to acquire
better ways of meeting difficulties and problems.
Specialists in guidance are indispensable.
They give service by working with parents and those
community agencies which exert an influence on
children.

Frequently, the adjustment of the child

is blocked by prejudices and emotional problems of

s.

the parents.

Coordination of the work of

specialists and teachers may be effected through
staff conferences, cooperative investigations of
important problems, conferences concerning behavior and progress of individual pupil and case
study conferences.
The health background should be considered.
This should include permanent defects, hearing,
sight, speech, physical weaknesses, adenoids,
tonsils, weight, diet, constipation, tendency
toward nervousness, and hours of sleep and exercise.
The scholastic record must be considered
as a factor in a case study.

Reports by teachers,

results of standardized achievement tests, mental
age, intelligence quotient, reading ability, study
habits, subjects in which low, average or high
achievement is made, and the prevalent attitude

toward each of these factors are all areas that
must be examined in the study.
Personality adjustment and social record
in school and out of school should also be collected
and analyzed.
The home conditions are considered important.
Among the factors here are:

relationship between
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•

parents, relationship between parents and child,
number of brothers and sisters, ages of brothers
and sisters, location and neighborhood, number of
hours spent in watching television, number of hours
spent in reading, income of family, and social
standing of family, and type of work done by parents.
Sources of Information .

Recording data is

just as important as gathering it.

Significant

facts should be recorded in such a way and in such
a place that they can be used efficiently.

The

work involved in recording and filing is tedious
and uninteresting but most important.

The record

should be cumulative and should include important
items concerning a pupil's progress from the time
he enters school until he is graduated from high
school.
The cumulative record is a record of information concerned with the appraisal of the individual
pupil, usually kept on a folder.

Items on the

cumulative record are classified in broad categories
as follows:

Personal, Horne and Community, Scholarship,

Test Scores and Ratings, School Attendance, Health,
Anecdotal Records, Extracurricular Activities, and
Follow-up Record after leaving school.

Personality reports are made out by teachers
at the end of the school year in some schools.
The personality traits are as follows:

industry,

study habits, responsibility, influence, concern
for others, maturity, honesty, emotional stability,
manners, and social adjustment.

Generally, teachers

rate only those students for whom they receive a
rate blank from the counseling office.
The interview is the core of guidance in
individual situations.

The giving of information

is a responsibility shared by all members of a
school staff in terms of their particular fields of
knowledge.

Learners on any age level who find

themselves in need of information obtain it from
a teacher or a counselor.

The adjustment interview

represents the most difficult form of guidance.

The

indivi.dual may or may not cooperate fully with the
interviewer.

His emotional disturbance may be

slight and easily remedied, or it may represent
serious conflict.
The child may need help in making decisions
and making adjustments to life situations which may
be of his present or future experience.
A testing program should be entered into
cooperatively by the pupil, the teachers, the

a.

counselor, and the parents.

A testing program

should test for instructional purposes, test for
interests, and test for individual needs.
In the study of an individual for adjustment purposes, he should be given a health and
physical test.

For school use there are available

accurate measuring devices and height and weight
charts.

At present, most schools give periodic

tests for sight and hearing.
Intelligence tests are used as tests of
scholastic aptitude.

Teachers need training in

the use to be made of intelligence test scores.
Aptitude tests indicate what the individual's
potentialities are for the future.
Achievement tests can be helpful in furnishing
the individual himself with scores that help him
see the progress he is making toward the achievement
of his goal and give information to the counselor
regarding the amount of knowledge the individual
has in a given field.
Many observations are made, and records are
kept of these observations.

Careful observation

of the behavior of an individual should be recorded
at the time of the occurrence or shortly afterwards.

9.

An interesting device for obtaining data
concerning an individual's routine behavior and
his attitudes, interests, and ideals is to have
him write an autobiography.

This may provide

an insight into his personality for what it includes
and what it fails to include .
An anecdotal record is a description of an
incident of behavior.
of the child.

Anecdotes judge the behavior

Some anecdotes account for or ex-

plain the child's behavior.

Other anecdotes describe

certain behavior in general terms.
Academic records of the individual's achievement are valuable in school adjustment.
Reliability of Information.

Following the

collection of information for a case study and before
any analysis is made, it is advisable to attempt to
determine the completeness and authenticity of the
material collected.

The counselor making the study

needs some criteria for judging the adequacy of the
record.

The facts given should be correct with

reference to dates, places, and names.

The facts

should be checked against other sources of information
or observations so as to eliminate biases and prejudices.
Personal feelings should be eliminated to prevent a
quick diagnosis from being used .

10.

CHAPTER III
THE CASE

Problem .

STUDY OF JAMES

This study is an actual sample

of the case study.

Much of the information

collected was not used in the actual written
account of the study.
The following is presented as an instance
of working with a boy in which the case study approach may be used.

Names used are fictitious.

James Trout

Name:

Father:

John Trout

Home Address: Mattoon, I l l .

Mother:

Jane Trout

Birth Date:

2-28-49

Address: Mattoon, Ill.

Grades:

1, 2, 3

Date:

Age:

11
Description of problem:

June, 1959

James was born in

Mattoon, Illinois, February 28, 1949.
Grade pupil at Columbian School.
of retaining what he is taught.

He is a Fourth

James is not capable
His achievement

'

seems to be on first-grade level.

He does not care

for games; consequently, he does not participate
in playground activities with the other school
children.

James seems to have no close friends

at home or at school.

11.

His parents, especially his mother, insist
that James stay in a regular class instead of
entering the Educable Mentally Handicapped room,
for which he was recommended by an examining
psychologist, Mr . Morton J . Becker, in 1954 .
Sources of Pertinent Information .

School

records, commonly referred to as cumulative records
are used as references in the guidance program .

The

term cumulative refers to a form that permits the
accumulation of data concerning an individual.
Following are the items found on the cumulative record:
Personal.
Name of pupil:

James Trout

Date of birth:

2-28-49

Evidence of birth:

Birth certificate

Place of birth:

Mattoon, Illinois

Sex:

Male

Color or race:

White

Residence:

509 South 28th Street

Health.
The complete health record was filled in by the
physician or nurse .

It contains a disease history,

dental examination, test for scalp ringworm , preventive procedures, vision test, audiometer test,
optimal test, list of activities for participation,

12.

growth rate of weight and height, apeech
test, and some emotional factors which
are present.
Health, mental and physical, are interrelated,
and they should be considered together in a health
program.

A good health program prepares the pupil

for healthful living, it encourages a pupil to overcome any remedial defects he may have or to receive
medical treatment for them.
The following information was taken from
the cumulative record:
Disease History:
German measles
Measles
Chicken Pox
Pneumonia
Dental Examination: 9-4-54
Condition of permanent teeth,
Infection present
Cavities
Care needed
Recheck date

1952
1953
1953
1953

decayed
yes
yes
yea
none

1954
1954
1954
1954
__._ ...

Test for Scalp Ringworm made by Woods' Lamp:
Negative
1955
Negative
1956
Negative
1957
Negative
1958
Preventive Procedures:
Immunization for diphtheria
Immunization for whooping cough
Immunization for tetanus
Vaccination for smallpox

1953
1953

1953
1953
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Vision Test, used Shellen Letter Chart
1954

1955

1956

1957

Without glasses right eye 20/70 20/50 20/60 20/60
left eye 20/70 20/40 20/40 20/30

.

Purchased new glasses, 1957.
Sent letter to parents to have glasses checked,
2-25-59.

Audiometer Test
Right ear
Left ear
Optional Test
Blood pressure

1956

1957

1958

O.K.
O.K.

O.K.

O.K.
O.K.

o.K.

100/60

1954

May participate in the following activities:
Football {High School)
Touch Ball (Grades 5,6,7 1 8)
Relay Races {Relay, Distance, Spirit}
Indoor Games {Running, Exciting}
Basketball
Softball
Soccer
Volley Ball
Baseball
Growth Rate
Weight, Regular Pattern
Preschool
1953
50
September
1953
52
September
1954
58
September
1955
64
September
1956 77!
September
1957 102
May
1959 121

pounds
pounds
pounds
pounds
pounds
pounds
pounds

Height, Regular Pattern
Preschool
1953 44 3/4 inches
September
45 inches
1953
September
47! inches
1954
September
50 inches
1955
September
52'.t inches
1956
September
56 inches
1957
May
60 inches
1959
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Speech Test.

A rather unusual type of

speech defect was detected when James took the
speech test.

This speech defect was not simply

one of an articulatory or repetitive type.

The

speech correctionist checked the boy's speech
carefully to obtain some idea of the problem
involved during the school year 1956-1957.
However, in late 1957, a problem in articulation
was discovered.
f

- th.

James substituted b - v and

James had speech therapy for one year

but was dismissed from class because of lack of
progress.
In May, 1958, another speech correctionist
gave James some help in speech correction work,
but very little progress was made.

If the parents

were willing, James might have been referred to
speech class in September, 1958.

However, the

parents objected, so James did not attend the

speech class in September, 1958.
Some emotional factors are present.

James

exhibits some fear at home and fear of thunder
which might affect his speech at times.
Scholarship.

This report shows the school

marks by years and subjects, special reports on
failures, days present or absent each year , and record
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of schools attended , with dates .

The environment

of a large school and competition with boys and
girls brighter than himself may result in a
child's failure to achieve the degree of success in
school work that he and his parents desire .

This

situation may cause the child to become discouraged
and the parents to feel resentful .

Differences

between the child's home conditions and those of
the school and the homes of other children also
may develop in the young child a feeling of insecurity .

However, there is a need for adjusting

to school conditions and activities to individual
ability and emotional maturity.

Following is an

elementary scholastic and attendance record:
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ELEMENTARY SCHOIASTIC AND ATTENDANCE RECORD
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Personality.

The personality development

record is information which must be collected.
Individual personality tests, if skillfully used,
can be very helpful.

The results are not as valid

as some other forms of measurement, so that greater
caution needs to be followed in their use.

Follow-

ing is a personality rating record:
Personality Rating Record
1953-1955

1955-1956

1956-1958

Grade l

Grade 2

Grade 3

Industry

F

F

F

Initiative

F

F

F

Personal
Appearance

c

c

B

Influence

F

F

D

Concern for
Others

F

c

c

Responsibility

F

F

D

Emotional
Stability

F

F

F

Seriousness
of Purpose

Marking system:

\

A--Excellent
B--Good
c--Average
D--Fair
E--Poor
F--Failure
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Test Scores and Ratings .

In general ,

tests are most valuable when the pupils are
given the important information provided by
the tests .

It is important that an interpretation

of the results of the test be noted rather than
exact scores .

It is also important to help a

pupil understand his position in relation to his
previous standings .
James was given individual Weschsler
Intelligence Test Scale for Children, Bender
Visual Motor-Gestalt Test, Block Design and
Object Assembly Test, and Picture Completion
Test by a psychologist .

Following is the

psychological report:
Psychological Report
From the off ice of the qualified
psychological examiner, division for exceptional
children, in east central area, came this confidential psychological report as follows:
Reason for Referral:
James has been ref erred for
psychological examination in order
to determine eligibility for placement
in a class for educable mentally handicapped.
The teacher estimated this
boy's achievement to be below that of
first grade . The child had been re tained in first grade, but was moved to a
second-grade class becau.se of the

19.

overcrowding in the first-grade room.
The biggest difficulty seems to be that
the boy isn't capable of retaining
what he is taught. The teacher
has found that the boy can do some
simple rote counting. It would seem
that he doesn't care for games in
light of the fact that he does not
participate in playground activities
with the other school children. As
far as we could learn, James seems
to have no close friends at school.
James is a sociable youngster.
He likes to talk about what his Dad
is doing. It's extremely difficult to
understand him. I believe father's
income is irregular - children receive
free lunches.
Psychometrics:
9-29-54 Wechsler Intelligence
Scale for children
Verbal I.Q.
Performance I.Q.
Full Scale I.Q.

71
74
70

House - Tree - Person Test
Bender Visual Motor-Gestalt Test
Comments and Discussion:
Results of our psychological examination
reveal that James functions as would
an educable mentally handicapped child.

It would seem that on the whole this
boy is capable of doing as well in the
area of verbal and language skills as
he does in performance and manipulative
skills. Most of the sub-tests of the
verbal scale were consistent with what one
might expect of a youngster with
borderline mental ability. On the other
hand, however, there were "high and low"
spots which are felt to be of significance.
The two sub-tests which James found to
be most difficult were Block Design and
Object Assembly, items of a performance
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nature involving perceptual ability
and visual motor coordination. In
contrast to that, we find that the
child did as well as an average boy
his age on Picture Completion, a
performance test of ability to discriminate between essential and nonessential details. It is also
significant to note that there was
a good deal more scatter on the performance scale of the w.r.s.c. than on
the verbal scale. That holds specific
meaning for the special class teacher
in that she will find this boy's
ability much more "even'' in tasks of
a verbal and language nature; his
ability to handle tasks of a performance and manipulative nature will
tend to be uneven, i.e., he will be
irregular in his ability to handle
those things drawing upon performance
skills. In an over-all sense, the
special class teacher may think of this
boy as being capable of satisfactorily
handling a kindergarten type school
program.
From the standpoint of diagnosis,
we see two possible reasons for the
boy's intellectual handicap. One
possibility is that some physical or
organic factor may be responsible for
his learning difficulties. There is
a good deal of evidence of both a
qualitative and quantitative nature
supporting such a conclusion. The
other possibility revolves about psychological and emotional factors and their
effect upon the child's ability to
utilize his intellectual powers to an
optimal degree. Such a conclusion gains
credence through a qualitative type
analysis of our test results. Considerable
confusion of thought appears to be present;
for example, when this child was asked
how many things were in a dozen, he gave
an irrelevant reply including reference to
the "Devil" and the necessity to "get
up and fight." This confusion in the
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child's thinking was not only in his
reply to test questions but in everyday conversation as well. He talked
quite rapidly, flitting from one
subject to another; many times one
could not see any sort of connection
between one thing and the next. A
rather unusual type speech defect was
also detected. This speech defect
was not simply one of an articulatory
or repetitive type; it is rather
difficult to describe, and so we would
suggest that the speech correctionist
check this boy to get some idea of the
problem involved. Other signs suggesting
involvement of emotional factors were
present and these were seen on the
projective tests. Under the circumstances
we would propose that the child be
enrolled in an E.M.H. classroom for a
period of one year as part of our
diagnostic study. After one year of
placement in the special class, the
boy should be ref erred once again for
study.
Conclusions: The child referred
for psychological examination appears to
function as an educable mentally handicapped pupil. From the standpoint of
intelligence, James seems to have borderline mental ability. His present level
of mental development equips him to handle
a kindergarten type program with a
reasonable amount of success. On the
other hand, the teacher should not be
surprised when she finds that this boy
may do surprisingly well on certain
things. Comparing James to others in
the E.M.H. classroom, we would venture
to say that this child should be able to
do at least as well as the average student
in the class. It would seem that either
organic or emotional factors are intimately
associated with the child's mental retardation; of course it is always possible
that we may have a combination of the
two. At any rate, we feel that James
should be placed in the special classroom
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for one year as part of our diagnostic
study and that he should be referred
for another psychological examination
at the end of that year. Careful
record should be kept of the child's
progress through this year as we will
wish to refer to that data when the
child is seen again.3
James was given a Reading Readiness Test
of Grade 1, Stanford Achievement Test of Grades 2
and 3, Kullman-Finch Test of Grades 2 and 3, and
Weekly Reader Tests of Grades 1 1 2, and 3.

Al-

though James tried to the best of his ability, the
scores were zero because James was a non-reader,
and he could not understand the directions of the
tests.
Interviews.

The interview technique is

used for obtaining information, giving information,
and helping in the solution of an adjustment problem.
Valuable information was received from interviews
· with James and his parents, the counselor, teachers,
school principal, school pupils, and the minister.
James is a church member of the Full Gospel
Tabernacle in Mattoon.

His parents have taught

him to be truthful at all times.

3

Special Permission from Office of the
Qualified Psychological Bxaminer, Mr. Morton J.
Becker, Chief Area Psychologist, Division for
Exceptional Children, East Central Area, 252 West
North Street, Decatur, Illinois, File Number 2-30.
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Physical, Socio-Economic, and Cultural
Environment .

The four-room home is in poor repair .

It is owned by the parents and is located near the
railroad.

There is a general air of carelessness

prevalent .
The father is self-employed; he has a
truck for hauling trash and garbage .

The father

cannot support the family without aid.
has never been in military service .

The father

The mother

conveys the impression of being fairly intelligent .
She does washings, ironing , and house-work for
other people to help support the family.

The mother

appears to desire individual help for the boy and
seems to be accepting the school personnel and
service.

James has an older sister, age 12 and a

younger sister, age

a.

Both parents are native

born Americans and attended elementary schools in
the local community.
There are few books and magazines in the
home .

James never attends a movie theater .

The

family has a radio and television set in the home.
James shares a bedroom with his father .
never left alone at night .

He is

James helps with the

family chores and goes on errands for the family ,
but he has never received an allowance .

His travel

24.

experience has been only to Indiana.
are given in the home.

Punishments

The child's attitude

toward his parents is trustful.

James has a pet

dog named, "Brownie" and a pet cat named, "Licker."
The neighbors report that the father is
most interested in his two daughters.
somewhat neglected by his father.

James is

This rejection

of his father might have some effect on the development of the emotional adjustment of the son.
Family Characteristics.
her late forties.

The mother is in

She appears in old-fashioned

styled dresses but is always neat and clean.
father is not conscious of his appearance.

The
He

often appears with a three- or four-day beard on
his face and in dirty clothes.
Neither parent received a formal education
past the sixth grade.
all their lives.

Both have worked ver-y hard

From interviews with associates

and the minister of the church, the father seems
to be far behind his time in thinking and cannot
form intelligent opinions about community or world
affairs.
Church attendance and visits with neighbors
are the main relationships with the community.
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No membership is held in any social organization.
There seem to be no ambitions or ideals other
than a mere existence.
History and Present Characteristics of
the Case .

Mrs. Trout, the mother, told Mr. Becker,

the psychological examiner, in an interview about
James, that he was born following a one-hour labor;
drugs were used but no instruments.

His condition

at birth is said to have been poor.

Although he

weighed nearly eight pounds, he was a "blue baby for
24 hours."

(That is to say, he did not breathe

easily for the first 24 hours of life.)

Subsequent

developmental history appears to be within normal
limits.

The child sat up, stood alone, talked and

said sentences at approximately the time most normal
children do.

When three years old, James fell off

the porch and was knocked unconscious for a while.
Since the boy did not seem to be hurt, the parents
saw no need to seek medical attention.

The child

continued his usual activities after the accident.
James is ruptured and has to wear a truss; an
operation has been recommended in light of the
possibility of strangulation.
Appearance and grooming:
boy for his age.

James is a large

The general physical appearance of

the child is robust.

He eats heartily and sleeps

26.

ten hours at night.
appearance.

He has a clean and well-kept

His clothes do not always fit

him because most of his clothing is given to him
by charitable organizations.
Socialization:

In skill activities, James

is a fast runner and a good jumper.

He is never

chosen by the group of pupils unless he is the only
one not chosen.

He does not offer help when needed.

He is not friendly and would like to be left alone.
at school, James gets angry easily at the children
and sometimes he kicks, hits, and chases them.
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CHAPTER IV
INTERPRETATIONS AND RECOMMENDATIONS

What can be done for James?

An interpretation

of this case seems to center on the inability of the
parents and teachers to help James learn in school.
The parents do not understand that James has low
mentality and is unable to learn.
The state law requires that each pupil be
given a physical examination in grades one, five,
and nine.

However, the law was weakened by failure

to make provision for putting it into effect.

The

health data was collected from cumulative records.
Normal health has not helped or hindered James in
his school work.

Very few days of school were

missed by James.

Retention in grades one and three

would have given him time to mature and to become
at least an average reader, if he had possessed the
ability.

The teachers gave extra work to help James

in many simple activities, but James could not
accomplish them.
Inability to express himself caused James
much unpleasantness.

If James attempted to carry on

an interview, he would pause to choose and try to
pronounce the correct word.

This was an uninteresting

way of talking, and suggestions and encouragement
should be given to James.
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Many different kinds of tests have been
given to James in the different grade levels at
school .

The test results remain the same .

There

was no improvement in the scores of the given tests .
James was unable to understand the meaning of the
tests .
A study of James proves that he is not
over aggressive , nor is he shy .

Personal contact

with James is most important so that he will be able
to take some responsibility and have some understanding
of the world in which he lives .
Recommendations are limited and difficult
to make .

James needs to be engaged in satisfying

activities as do all children .

James could help

in ths classroom by distributing books, adjusting
windows and shades , and helping to keep the room
in order .

The teacher will probably need to do some

experimenting to see which task James finds most
satisfying .
justment .

The important thing is his social adThe teacher should accept James where he

is and try to help him on from there rather than
trying to make him conform to what she thinks he
ought to be .
This boy appears to be capable of handling
a kindergarten type program with a reasonable amount
of success .
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James may be considered eligible for placement in a class for the educable mentally handicapped.
The child should be referred to the local
speech correctionist for study pertinent to the
speech program.

Any program of speech correction

evolving from such study should be discussed with
the special class teacher so that she, too, can
help in the special classroom.
Ample opportunity for emotional expression
should be provided.

The boy should be permitted

to choose the particular medium best suited to his
needs.
The special class teacher should keep a
careful log of the child's behavior and progress
throughout the year.

The material could be used

when the child is re-examined.
James should be referred for re-examination
at the end of every year.

There will undoubtedly

be additional recommendations forthcoming at that
time.
The choice of a vocation for the future
probably has never entered in the thinking of James
who has not yet made a decision satisfactory to himself.

James should be guided toward aims which will

help him to develop a wholesome emotional life, to
develop good manners and poise, to be friendly and
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cooperative , to become a productive member of
society , and to become a responsible member in
the community .

The next step is to give help to

James for participation in a future home and social
activities .

James may need guidance toward the

achievement of well-adjusted marital and family
relations .

His whole pattern of sex- stimulated

thought and behavior may give rise to serious
emotional conflict unless he has been helped from
childhood on to develop wholesome attitudes and
forms of conduct .
James has interest in trucks and growing
of flowers .

He might be a truck driver if he

could learn to read signs and to read for needed
information.

James might work in a greenhouse

where little reading is necessary .

He might learn

certain skills and be of service to his community .
It is difficult to look ahead and try to
visualize what progress James will have made by the
end of the next ten years .

31.

V•

BIBLIOGRAPHY

Breckenridge, Marian E., E. Lee Vincent.
Child Development. Philadelphia,
Pennsylvania: w. B. Saunders Company,
1949.

Cantor, Nathaniel. The Teaching-Learning
Process . New York: Dryoen Press,
1953.
Crow, Lester Donald and Alice Crow (Von
Bauer). An Introduction to Guidance.
New York:"'"American Book Company, 1951.
Cunningham, Ruth, Anna Alzi, James A. Hall,
Marie Farrell, and Madeline Roberts.
Understanding Group Behavior of Boys
and Girls . New York: Bureau of Publications, Teachers College, Columbia
University, 1951.
Erickson, Clifford Eric. A Practical
Handbook for School Counselor . New
York: Ronald Press Company, 1949.
• The Counseling Interview .
--'Y--orli:_r,,....: Prentice-Hall, 1~50.

New

Harmi.n, Shirley Austin. Initiatin_g and
Administering Guidance Services .
Bloomington, Illinois: McKnight and
McKnight Publishing Company, 1953.
1

and Clifford Erickson.

Guidance

in the Secondary Schools . New York: D.
Appleton-Century Company, 1939.
Hutson, Percival w. The Guidance Function
in Education . New York: AppletonCentury-Crafts, 1958.
McDaniel, Henry Bonner and G. A. Shaftel.
Guidance in the Modern School. New
York: Dryden Press, 1956.
Martinson, Ruth and Harry Smallenburg.
Guidance in Elementary Schools .
Englewood Cliffs, New Jersey: PrenticeHalJ, 1958.

32.

Millard, Cecil Vernon . Case Inventorz for
the Study of Child Development.
Minneapolis , Minnesota: Burgess Publishing Company, 1953 .
Murray, Henry A. , et al . Explorations in
Personality . A Clinic and Experimental
Study by the Workers at the Harvard
Psychological Clinic . New York:
Oxford University Press , 1938 .
Roeber , Edward c., Glenn E . Smith, and
Clifford Eric Erickson. Organization
and Administration of Guidance Services .
New York : McGraw- HiII, 1955 .
Rothney , John, Watson Murray , Carol Carlson
et al . Guidance Practices and Results .
New York: Harper , 1958 .
~
Strang, Ruth. Counseling Techniques in
College and Secondary School . New York:
Harper arur-Brothers, 1937 .
•

Educational Guidance .
Company, 1947.

-~=M~a-c~Millan

New York:

~-.,,.,,....-. •

Pupil Personnel and Guidance .
New York: The MacMillan Company , 1940 .

• The Role of the Teacher in
_ _..,,.P_e_r-sonner-work. New York : Teachers
College , Columbia University , 1932 .
Williamson, Edmund Griffith. How to Council
Students . New York : McGraw-Hill Book
Company, Inc ., 1939 .

